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Abstract 

This qualitative study explores the lived experiences of novice Radiologic Technology instructors in 
selected academic institutions in Davao del Sur, Philippines. Utilizing a hermeneutic-phenomenological 
approach, the research investigates the challenges faced, coping strategies employed, and professional 
insights gained by instructors transitioning from clinical practice to academic teaching. Ten licensed 
Radiologic Technologists with 1 to 3 years of teaching experience were purposively selected and 
interviewed using a validated semi-structured guide. Data were analyzed thematically following van 
Manen’s interpretive framework. Four key themes emerged: (1) Exploration of Unknown Territory, 
reflecting initial uncertainty, anxiety, and the need to navigate unfamiliar instructional environments; 
(2) Sense of Fulfillment, highlighting emotional rewards derived from student learning and mentorship; 
(3) Adaptation to the Clinical-to-Academic Transition, which captured difficulties in acquiring 
pedagogical competence and managing dual expectations; and (4) Managing Curriculum and 
Instruction, encompassing efforts in lesson preparation, content delivery, and classroom management. 
Although participants experienced nervousness and self-doubt early in their careers, these were 
mitigated by mentorship and self-directed learning. The findings highlight the critical need for 
structured onboarding, faculty development programs, and mentorship systems tailored to the context 
of allied health education. These insights offer valuable guidance for academic institutions, program 
developers, and policymakers seeking to support the long-term success and retention of new instructors 
in the field. 
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Introduction 
 

Radiologic Technology instructors are 
integral to the development of skilled 
professionals in the field of diagnostic imaging 
(Tsai & Jao, 2020). As educators, they shape not 
only the technical capabilities of students but also 
their professional attitudes and ethical 
understanding within the healthcare environment 
(Ingrassia, 2021). According to (Al-Worafi, 
2024), the lack of skilled instructors in Radiologic 
Technology is a significant concern that 
negatively impacts the hands-on training and 
growth of upcoming professionals in the 
healthcare field. Despite the growing demand for 
Radiologic Technologists in the Philippines and 
worldwide, the number of experienced 
Radiologic Technology professionals entering 
academia remains alarmingly low (Sedillo & 
Chavez, 2021). 

 

In the study by (Akkas and Cephe, 2022 and 
Arpilleda, 2021), novice instructors face 
significant challenges early in their careers, 
including managing the classroom, adapting to 
new responsibilities, and building relationships 
with students and colleagues. Additional 
difficulties involve lesson planning, student 
engagement, and coping with limited teaching 
experience (Syam et al., 2023). Globally, research 
has pointed out comparable patterns, underlining 
the worldwide deficiency and difficulties in 
finding qualified instructors in health-related 
fields, such as Radiologic Technology. Several 
scholars have observed a notable disparity 
between the increasing need for health 
professionals and the availability of qualified 
educators in this area (Golz et al., 2022; Asamani 
et al., 2021). More often, novice Radiologic 
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Technology instructors face challenges 
transitioning to academia, including adapting to 
new teaching methods, theory-practice gaps, 
insufficient hands-on practice, and limited access 
to imaging modalities (Webster & Clark, 2020; 
Lemu et al., 2020). These global challenges 
threaten Radiologic Technology education 
sustainability, with a shortage of educators 
limiting student intake, delaying curriculum 
development, and risking program closures, 
especially in rural areas (Caballero, 2020). 

Research on the experiences of novice 
Radiologic Technology instructors in Davao del 
Sur is limited (Sison & Bautista, 2021). While 
research often focuses on curriculum and 
technical aspects, few studies explore new faculty 
challenges, emphasizing the need for self-care 
strategies like support networks, scheduling 
breaks, and learning to say no (Zimmerman, 
2021). The Sedillo & Chavez (2021) study 
discussed the relationships between behavior and 
satisfaction in turnover intentions in academic 
institutions. Its findings highlighted the need for 
in-depth studies on part-time and full-time faculty, 
behavior, and turnover intentions in Region XI. 
The experiences of radiologic technology 
instructors can provide valuable insight into their 
challenges and strategies to navigate the evolving 
demands of medical education. Understanding the 
challenges faced by novice instructors could 
inform strategies to improve educational 
strategies, mentorship programs, and institutional 
support systems, ultimately benefiting both 
educators and students in radiologic technology 
education in the region. 

 
Methods 
 

This study used a hermeneutic-
phenomenological approach to explore the 
lived experiences of novice Radiologic 
Technology instructors in Davao del Sur, 
focusing on their various experiences, coping 
strategies, as well as the insights contributed to 
the community. The hermeneutic-
phenomenological approach combines the 
methodologies of phenomenology and 
hermeneutics to explore and interpret human 
experiences (Alsaigh & Coyne, 2021). The 
research was pursued to understand how these 
instructors, in their early years of teaching, 

interpret and navigate support systems such as 
mentoring, professional development, and 
work-life balance. By examining their personal 
experiences, the study uncovered how these 
factors shape their decisions to remain in their 
positions and engage meaningfully with their 
work. The qualitative approach is ideal for 
capturing the complexities of these lived 
experiences, as it allows for an in-depth 
exploration of how novice instructors perceive 
the institutional structures around them (Staller 
& Chen, 2022).  

The study was conducted in private 
higher education institutions in Digos City, 
Davao del Sur, Region XI. The study involved 
ten (10) licensed Radiologic Technologists 
from two academic institutions in Davao del 
Sur offering Radiologic Technology programs. 
Understanding their lived experiences is 
essential for improving these programs. To 
ensure a diverse understanding of faculty 
experiences, the study used purposive sampling 
to select participants based on specific criteria 
relevant to the research goals, enhancing rigor 
and trustworthiness (Andrade, 2020; Campbell 
et al., 2020). 

This research used inclusion and 
exclusion criteria to ensure relevant and 
accurate data. The ten faculty participants are 
either part-time or full-time instructors, actively 
involved in classroom and clinical training. 
They must also have 1-3 years of teaching 
experience, and no prior academic background, 
ensuring they had only clinical experience 
before entering the Radiologic Technology 
academe. Exclusion criteria include faculty 
with more than 3 years of teaching experience 
and those teaching in other programs. The ten 
selected instructors were interviewed 
individually to gather insights about their lived 
experiences, challenges, and coping strategies.  

The collected data were analyzed using 
the six-step interpretative phenomenological 
approach suggested by van Manen (2016) that 
guided the researcher in exploring lived 
experiences. Van Manen's hermeneutic 
phenomenological approach is highlighted as a 
valuable method for understanding lived 
experiences in diverse disciplines (Santiago et 
al., 2020). Applied to the context of novice 
radiologic technology instructors, the process 
began with turning to a meaningful 
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phenomenon—in this case, the transition from 
clinical practice to teaching—which sparks 
genuine interest and commitment. The 
researcher then investigated this experience as 
it is lived, gathering rich, first-person narratives 
through methods such as in-depth interviews. 
Reflection followed, where essential themes are 
identified, such as feelings of unpreparedness, 
identity development, and the search for 
mentorship. These themes were described and 
interpreted through careful writing and 
rewriting, a process van Manen views as central 
to deepening understanding. Throughout, the 
researcher maintained a pedagogical focus, 
ensuring the inquiry remained relevant and 
oriented toward improving teaching practice 
and support systems for novice instructors. 
Finally, the study balanced individual elements 
with the overall context, integrating themes into 
a cohesive and authentic portrayal of the 
experience. This approach offered a powerful 
way to capture and interpret the nuanced, 
complex realities of new educators in 
radiologic technology. In essence, Van Manen's 
approach focused on describing and 
interpreting lived experiences in a reflective, 
iterative manner, revealing deeper insights into 
human phenomena. By following these 
guidelines, the study developed meaningful 
insights into the lived experiences of novice 
Radiologic Technology instructors. 
 
Results and Discussion 
 

Varied emerging themes were 
identified upon processing the information 
given by the participants. When asked about 
their lived experiences, 4 emergent themes 
were identified. The first emergent theme 
identified is “Exploration of Unknown 
Territory”, with subthemes: Excitement, 
Apprehension, and Nervousness. The second 
emergent theme is “Sense of Fulfillment” with 
cluster themes: Joys of Mentorship, 
Appreciation and Supporting Student Growth. 
The third emergent theme is “Clinical-to-
Academic Transition” with subthemes: 
Adaptive Challenge, Mentorship, and Time 
Management. Finally, the fourth emergent 
theme, “Managing Curriculum and Instruction” 
with subthemes: Establishing Student Rapport, 

Preparation of Learning Materials, and Mastery 
of Subject. 

Under the Coping Strategies of Novice 
Radiologic Technology Instructors aspect, 
three emergent themes were identified. The first 
one is “Learning and Adaptability” with cluster 
themes of Ensuring Professional Competence 
and Establish  Sense of Empathy. The second 
theme is “Stress Management” with subthemes 
of Work-Life Balance and Divine Providence. 
The last theme under coping strategies is 
“Reassessing Goals,” with cluster themes of 
Dealing with self-doubts and Sustainable work-
life integration. 

When Insights the Novice Radiologic 
Technology Instructors contribute to the 
community was discussed, two themes 
emerged. The first one is identified as 
“Attainment of Success” with subthemes on 
Mastery of Subject Matter, Wholehearted 
Dedication and Drive, and Patience and 
Perseverance. The second and final one is 
“Faculty Training and Development Programs” 
with cluster themes of Professional 
Development in Teaching Methodologies and 
Personal Growth and Mental Well-being. 

 
 

Lived Experiences of Novice Radiologic 
Technology Instructors 
 

Participants were asked about their 
direct experiences and thoughts. They were 
encouraged to share their initial feelings and 
interpretations about their transition to 
academia, the challenges of balancing clinical 
expertise with teaching responsibilities, the 
emotional and cognitive adjustments required, 
and the impact of institutional support on their 
professional growth. 
 
Emergent Theme 1: Exploration of Unknown 
Territory 
 

Radiologic Technologists often face a 
unique career path, where they must choose 
between continuing in clinical practice or 
transitioning into the academic realm (Patel et 
al., 2021). This decision brings opportunities 
and challenges (Simcock et al., 2021). When 
considering career opportunities, I weighed the 
characteristics of being in a clinical or academic 
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setting. Various ideas, options, and plans are 
laid on career decisions I have yet to make. In 
my experience, when I was offered to pursue an 
academic profession. Ultimately, I became a 
clinician-educator and had a rollercoaster of 
emotions when I began the academic journey.  

The central theme, "Exploration of 
Unknown Territory," captures the emotions and 
motivations of novice Radiologic Technology 
instructors as they step into the academic 
setting. It reflects the sense of venturing into 
uncharted ground, where they face a steep 
learning curve and unfamiliar responsibilities. 

 
Essential Theme 1.1: Excitement 
 

Excitement among novice instructors is 
often driven by the opportunity to innovate and 
make a meaningful impact on curriculum and 
teaching practices (Lindqvist, Weurlander, & 
Wernerson, 2023). For many, this stems from 
the pride of passing clinical expertise to future 
Radiologic Technologists, contributing to the 
profession's advancement (Nujhati, 2024). 
These findings align with my own experience 
entering academe—feeling eager and fulfilled 
by the chance to share my clinical knowledge 
with aspiring Radiologic Technologists. 
Teaching also fosters professional growth, 
deepening content knowledge and enhancing 
communication and leadership skills (Butler, 
Lee, & Hooley, 2022). Participants similarly 
described excitement as a key emotion in 
beginning their academic journey when asked 
about their initial impressions. 

“At first, I’m a bit excited, pressured and a little 
nervous because this is another field, we are not 
licensed teachers that is why we need to adjust 
from clinical to academe.” (IDI 1; 1.1; line 1-
3) 

“… I want another environment, trying 
something new, to try new experiences, at some 
point excited as a result of my realizations 
during the pandemic.” (IDI 7; 1.1; line 570-572) 

 
Essential Theme 1.2: Apprehension 

 
Novice instructors, especially those 

transitioning from clinical practice, often feel 

uncertain about navigating the academic 
environment and meeting the expectations of 
students and institutions (Coker, 2022; 
Schulenberg et al., 2024). Like any professional 
entering an unfamiliar academic setting, I was 
hesitant about whether I could live up to the 
expectations of being an educator and whether 
my experiences and clinical expertise were 
enough to facilitate students' learning and 
maintain the competence needed.  

Additionally, instructors may feel 
unsure about classroom management or 
handling administrative responsibilities, new 
aspects of the role that are not typically 
encountered in clinical practice (Dahlke et al., 
2021). Thus, this apprehension is often rooted 
in a fear of not meeting the expectations of 
students, colleagues, or the institution. 
However, for many, it is a balance between 
embracing the challenge and feeling the weight 
of responsibility (Kerridge, 2024). Moreover, 
these apprehensions were familiar to me and the 
participants in their respective academic 
experiences and were evident in the transcripts, 
which elaborated on their feelings. 

“… at first I was hesitant to become an 
instructor because I lack the background, the 
experience when it comes to teaching, so I was 
hesitant to pursue this profession, reluctant in 
the sense that they might not learn something 
from me or they won’t understand.” (IDI 6; 1.1; 
line 472-476) 

“… contemplating whether I made the right 
decision venturing on this field, if they can 
learn from me, initially I was just looking for 
part-time job because of burnout working at the 
hospital during the pandemic...” (IDI 7; 1.1; 
line 566-568) 

“… I had my doubts if I can do it  ...” (IDI 9; 
1.1; line 761-762) 

 
Essential Theme 1.3: Nervousness 

 
Nervousness often goes hand in hand 

with the uncertainty of any major career shift 
(Sullivan &Ariss, 2021). Every time I introduce 
new topics, nervousness cuts through my 
teaching excitement. That flutter of anxiety 
keeps me sharp,  pushing me to prepare 
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thoroughly so I can remain deserving of my 
students’ trust in my knowledge and teaching. 
For new instructors, nervousness is linked to 
the fear of failure concerning not living up to 
their standards or the expectations of others, 
which can be overwhelming (Freeman et al., 
2022). Teaching carries high stakes, shaping 
students' futures and competencies (Fraschini 
& Park, 2022). Hence, instructors may face 
anxiety about their teaching effectiveness and 
student perception (Djawamara & Listyani, 
2021), along with performance anxiety, 
especially when presenting new material 
(Coker, 2022), which can lead to self-doubt 
questioning whether they are truly equipped to 
thrive in this new role (Aydın, 2021).  

However, I have recognized the feeling 
as part of my professional and educator growth. 
The feeling is often part of the growth process, 
and many instructors report that their 
nervousness subsides as they gain more 
experience and confidence in their teaching 
abilities (Irhamna & Fithriani, 2023). The 
feeling of nervousness was evident also in the 
statements provided by the participants in the 
interview. 

“… I was nervous and at the same time 
challenged because I was new to the teaching 
profession and my work experience is clinical 
practice and there is a quite difference between 
academe and clinical duty. On top of that, I was 
nervous because what if the subjects I’m going 
to handle are the subjects I had difficulties 
when I was still studying  ... “ (IDI 10; 1.1; line 
821-826) 

“… being nervous will never go away, I also 
had the fear, given the expectations, 
expectations of the students that when you say 
instructor, you are perceived to be the best and 
know-it-all which made me asked my self if I 
can take it?” (IDI 3; 1.1; line 186-191) 

 

Emergent Theme 2: Sense of Fulfillment 
 

The theme of "Sense of Fulfillment" in 
the experiences of novice Radiologic 
Technology Instructors highlights the deep 
sense of meaning they find in their roles. This 
fulfillment comes from shaping the next 

generation of radiologic technologists, 
contributing to better patient care, and growing 
professionally. Despite challenges like 
balancing teaching and clinical duties, they find 
purpose in overcoming obstacles, mentoring 
students, and impacting healthcare. Their sense 
of fulfillment grows as they develop as 
educators and build meaningful relationships 
with students, ultimately feeling a strong 
connection to their vocation and its long-term 
significance. 

Essential Theme 2.1: Joys of Mentorship 
 

The theme, Joys of Mentorship, holds 
deep emotional meaning for novice Radiologic 
Technology instructors, highlighting 
mentorship as a supportive relationship that 
fosters students' professional and personal 
growth beyond technical instruction (Ramani et 
al., 2024). As an educator delivering my 
technical know-how in the field of Radiologic 
Technology, I am very happy to have the 
opportunity to contribute to the student's 
knowledge. The study of Skjevik et al. (2024) 
found that instructors report high satisfaction 
(M = 4.55/5) from mentoring, which offers a 
sense of purpose as they witness students' 
growth and success (Ben-Amram & 
Davidovitch, 2024). The greatest reward of 
teaching is seeing my students grow into skilled 
professionals. Every lesson I share deepens my 
expertise, reminding me why I chose this path 
in Radiologic Technology.  

Health mentors experience personal 
growth, increased self-efficacy, and 
generativity by sharing their experiences with 
students (Kline et al., 2022), while effective 
mentorship involves a reciprocal learning 
relationship that supports skill, knowledge, and 
professional development (Tariq et al., 2023). 
The transcripts presented below encapsulated 
the joy of mentorship participants experienced 
during their academic stint, which shows 
similar findings from the researchers. 

“…I have some rewarding experiences when it 
comes to an instructor, these are when I 
received such compliments thru evaluation 
form that have given to me.” (IDI 5; 1.2; line 
383-385) 
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“… seeing your students doing excellent 
performances on their output evaluations. 
Many of them pass their quizzes and exam 
which means I have taught them effectively ...”   
(IDI 9; 1.2; line 765-768) 

 
 
Essential Theme 2.2: Appreciation 
 

A key component of fulfillment is the 
recognition and appreciation received from 
students. When students appreciate and 
acknowledge the instructors’ impact on their 
learning, it enhances instructors' sense of 
purpose, often leading to more effective 
teaching and learning strategies, especially at 
higher grade levels (Li et al., 2022). Student 
appreciation is essential to my growth and 
fulfillment as an educator. I strive to be as 
approachable and open as possible to my 
students to make them feel I am willing to help 
them deepen their knowledge and 
understanding of the profession.  

In addition, the feeling of being valued 
strengthens student-instructor relationships. It 
enriches teaching (Lane & Meth, 2021), while 
appreciation serves as a powerful motivator, 
encouraging teachers to strive for excellence 
and fostering a competitive yet supportive 
environment (Marjuni, 2020). Appreciation 
from the students is central to an instructor's 
fulfillment. It boosts the instructor's morale and 
strengthens their connection with students, 
ultimately enhancing the learning environment. 
At the same time, negative experiences can 
diminish self-efficacy and interest in the subject 
(Li & Singh, 2023). The participants in the 
transcripts below describe their feelings of 
appreciation. The participants in the transcripts 
below describe the feeling of appreciation. 

“… I like it when every semester evaluations I 
get their positive feedbacks and I can say to 
myself I was an effective teacher  ...” (IDI 1; 1.2; 
line 5-8) 

“… when my students understand the lessons, 
saying my subject is their favorite, they like me, 
my heart is full reading their evaluation every 
end of the semester…”  (IDI 7; 1.2; line 578-
581) 

Essential Theme 2.3: Supporting Student 
Growth 
 

Guiding my students through their 
learning journey has been one of the most 
rewarding parts of my teaching career. Hearing 
how my mentorship shapes their growth and 
prepares them to become skilled professionals 
reminds me of education's transformative 
power. According to (Taylan & Özkan, 2021), 
instructors take pride in participating in this 
transformative process, knowing they play a 
critical role in shaping the profession's future. 
Similarly, (Wang et al., 2021) mentioned how 
instructors derive a profound sense of purpose 
and satisfaction from guiding students through 
their educational transformation from initial 
struggles to eventual mastery of technical skills 
and professional competency. Moreover, recent 
studies have explored instructors' roles in 
promoting student learning across different 
educational settings (Niemtchenko et al., 2023). 
My sense of accomplishment is present when I 
see that the students enjoy learning, 
continuously strive to do better in the subjects 
and emerge successful. The following 
participant's transcripts elaborated on their take 
on being part of the learning journey of the 
students: 

“… seeing the students handling equipment 
during internship as a licensed professional, 
it’s so fulfilling like seeing them during clinical 
rotation and them being able to handle the 
machine as well as being licensed professionals 
already …”  (IDI 8; 1.2; line 681-685) 

“… whenever my students tell me that they 
understood the subject and during board exams, 
they will say that ‘Maam/Miss what you taught 
actually showed up in the exams’  ...” (IDI 6; 
1.2; line 482-484) 

 
Emergent Theme 3: Clinical-to-Academic 
Transition 
 
 The third emergent theme describes the 
transition and challenges novice Radiologic 
Technology Instructors face as they shift from 
hands-on clinical practice to a more structured 
academic teaching role. The participants shifted 
from a hands-on, practical approach in clinical 
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settings to a more theoretical and conceptual 
focus in the classroom. This requires adapting 
communication styles to engage students in 
critical thinking and balancing clinical rigor 
with the developmental stages of student 
learning (Berglund et al., 2023). 

 

Essential Theme 3.1: Adaptive Challenge 

Novice instructors often face feelings 
of isolation as they adjust to a new work 
environment, and this isolation can lead to 
decreased cognitive ability, depression, and 
reduced teaching performance (Armes-Thomas 
et al., 2022). The transition from a clinical 
setting, where they are skilled and confident, to 
an academic setting, where they may be new 
and uncertain, can cause them to feel like 
outsiders (Ng & Luggasy, 2021). They may 
struggle to find their place within the 
institutional culture, connect with colleagues, 
and establish authority and respect among 
students (McPherson & Wendler, 2023; Jones 
et al., 2020). As a novice instructor, I had my 
share of struggles and adjustments from my 
clinical to academic transition. Shifting my 
focus to a new environment became slightly 
tricky due to numerous things to watch. These 
things include lesson planning, increasing 
technical competence, colleague and student 
engagement, and tending to personal growth. 
Beginner instructors struggle to reconcile and 
practice in standardized educational 
environments and manage their relationships 
with veteran teachers (Stewart & Jansky, 2022). 
However, unlike the notion that when you are 
in a new environment where isolation often 
leads to adverse effects, I used these struggles 
and adjustments to better my perspective 
towards the new job in the academe. Moreover, 
the participants shared their encounters with the 
struggles of transition and fitting into the new 
environment, consistent with the usual 
struggles in other studies. 

"… kind of difficult at first because you are 
studying and working at the same time … 
Studying your lessons while working at a 
hospital, so the transition was a bit difficult." 
(IDI 4; 1.3; line 315-318) 

“… it’s a struggle for me, I was not prepared at 
first for clinical, though I have been around 
interns, teaching them about the clinical side of 
the profession, academe is in at another level 
because you should be teaching them 
everything in theory, you must be creative 
enough for them to grasp the concepts that you 
want to impart.” (IDI 7; 1.3; line 585-590) 

 

Essential Theme 3.2: Mentorship 

Support and guidance from 
experienced colleagues are crucial in helping 
novice instructors adapt (McPherson & 
Wendler, 2023; McEntyre et al., 2022). I have 
experience seeking advice and ideas from more 
experienced colleagues in the academe. It is my 
way to gain techniques, valuable insights, 
strategies on classroom management, and 
delivery of lessons to the students. Experienced 
mentors offer essential guidance, practical 
strategies, and emotional support that help new 
instructors build confidence and succeed (Ben-
Amram & Davidovitch, 2024). This guidance 
bridges clinical and teaching proficiency, 
enabling novice instructors to adopt effective 
strategies from experienced educators (Niaz & 
Mistry, 2020).  

Additionally, experienced mentors 
offer practical teaching guidance and emotional 
support, easing the transition from clinical 
practice to academia (Stewart, 2020; Grassley 
et al., 2020). Moreover, a supportive peer group 
fosters a sense of belonging and validation, 
which is essential for professional growth and 
smoother academic navigation (Shabbier & 
Shoukat, 2024). The effects of mentorship from 
my colleagues have greatly helped me in my 
career in the academe. Not only have I gained 
knowledge and techniques, but I have also 
expanded my network of friends and 
connections that can help in the future by 
deepening and advocating positive changes and 
development in the field of Radiologic 
Technology. The lack of formal support and 
mentoring can lead to complex transitions, 
potentially resulting in attrition or decreased 
motivation (Sodidi & Jardien-Baboo, 2020). 
Henceforth, the transcripts below show how 
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participants seek guidance and support from 
more experienced academic colleagues. 

"… when it comes to technique or strategies 
since I am still a novice in academe, I seek for 
advice or techniques from my co-instructors 
that have been in the profession for quite some 
time." (IDI 10; 2.3; line 914-916) 

"… what I did is I asked the other instructors 
regarding the status of our students under their 
subject … don't be shy to ask other experienced 
instructors, learn from them, be open-minded 
for suggestions, techniques and advice to better 
your craft …"  (IDI 7; 2.4; 3.2; line 637-639; 
line 660-663)  

“… I talk with my co-professors, I get some 
useful idea from them …” (IDI 2; 2.2; lines 
127-128) 

 

Essential Theme 3.3: Time Management 

Novice instructors face balancing 
teaching duties with clinical responsibilities, 
often requiring part-time work in clinical 
settings while preparing lectures, grading 
assignments, and supporting students (Pitre & 
Pugh, 2023). Time management is critical for 
instructors and learners (Jing et al., 2022).   
Transitioning from the fast-paced clinical 
environment to the structured academic setting 
required significant adjustments in prioritizing 
and allocating my time. Learning the 
importance of setting clear boundaries between 
work and personal time, I realized that effective 
time management meant being realistic about 
what I could accomplish each day and staying 
organized with tools like calendars and to-do 
lists. Unlike clinical work's immediate, task-
driven nature, academe demands long-term 
planning and multitasking. Besides, research 
indicates a strong correlation between effective 
time management, teachers' instructional 
performance, and students' academic outcomes 
(Ayeni, 2020). However, novice teachers often 
face time and classroom management 
challenges, particularly in communication and 
rule enforcement (Yaras, 2024). Overwhelmed 
by their duties, without effective time 
management, they risk burnout (Grunewald, 
2024). As enumerated below, participants 

emphasized the challenges and benefits of 
effective time management when venturing into 
the role of a novice instructor in academia. 

“… it was very challenging for me since I was 
working on two jobs at that time before I 
decided to let go the clinical job ...” (IDI 2; 1.3; 
line 75-77) 

 

"… it's time management. Since I have hospital 
and school job, I make it to a point that I have 
proper scheduling. I plot it efficiently to avoid 
conflict ..." (IDI 6; 2.3; line 529-531) 

“For me it’s time management. For example, if 
you have an 8-hour shift under clinical practice, 
you focus on that. Because if you try to do it 
altogether, you'll be pressured and stressed. 
Focus on the clinical if it's clinical, for teaching 
in a classroom, you should focus on teaching 
the student." (IDI 9; 2.3; line 793-797) 

 

Emergent Theme 4: Managing Curriculum 
and Instruction 

The fourth emerging theme, 
"Managing Curriculum and Instruction," 
captures the challenges and strategies these 
educators face when navigating the 
complexities of designing and delivering 
effective training programs. For novice 
instructors, this theme typically reflects the 
initial hurdles they encounter as they balance 
theory, hands-on skills, and integrating new 
technologies into the curriculum. It reflects the 
journey of novice instructors as they move from 
feeling unsure and overwhelmed to becoming 
more skilled and confident in their ability to 
manage the curriculum and instructional 
demands of radiologic technology education 
(McBee et al., 2022). They are continuously 
learning how to adapt their teaching to support 
student success best and meet the ever-
changing needs of the healthcare industry 
(Arruzza, 2023). 

 

Essential Theme 4.1: Establishing Student 
Rapport 
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For novice instructors, building a 
strong rapport with students is crucial for 
creating a positive learning environment and 
influencing student engagement, attitudes, and 
motivation (Amerstorfer & Freiin von Münster-
Kistner, 2021). Building rapport with students 
was crucial for creating a supportive and 
engaging learning environment. By showing 
interest in their goals and fostering open 
communication, I helped students feel more 
comfortable. Also, effective strategies include 
self-disclosure, recognizing students, and being 
accessible (Saeed, 2024). It indicates that face-
to-face and online relationships establish 
rapport through connecting, information 
sharing, attentiveness, and personalized 
instruction (Flanigan et al., 2023). Managing 
the curriculum required flexibility, as I had to 
balance structured lesson plans with 
adaptability to student needs. Combining strong 
rapport with an organized yet flexible approach 
to instruction helped improve student 
engagement and success. 

Furthermore, humor and active 
response also play key roles in fostering rapport 
(Tatum, 2021). Instructors worldwide 
recognize the importance of rapport-building to 
address students' rhetorical, relational, and 
motivational needs (Frisby & Muñoz, 2021). 
The transcript below show the participants’ 
efforts to connect with the students and 
understand varying attitudes. 

"Students are different and unique; dealing 
with different attitudes and personality gives 
you the motivation to seek strategies to catch 
their attention and to interact …" (IDI 1; 1.4; 
lines 13-16) 

“What bothers me before are students that do 
not show up at class. What I did is I talked to 
the student, asked the reason why the absence 
as the student shows the same performance on 
other subjects under different instructors …” 
(IDI 9; 2.1; line 778-781) 

Essential Theme 4.2: Preparation of Learning 
Materials 

Adequate preparation of learning 
materials is key to successful instruction, 
especially for novice instructors in healthcare 

(Mukundan, 2022). However, it is not only 
about delivering information but presenting it 
in ways that are accessible, engaging, and 
aligned with students' needs (Tran, 2020). 
Multimedia elements enhance engagement and 
retention (Cloonan & Fingeret, 2020), while 
novice instructional designers in public health 
often use online games, videos, and 
infographics (Zhu et al., 2020). Preparing 
learning materials was initially challenging, but 
I learned to streamline the process by refining 
and reusing materials while incorporating 
multimedia for better understanding. Being in 
the academe required harmonizing theoretical 
knowledge with practical application, using 
syllabi and lesson plans to stay organized while 
remaining flexible. Over time, I became more 
efficient in creating effective materials and 
structuring lessons, leading to a more 
successful learning experience for students. 

Furthermore, research mentioned that 
strategies for high-quality curriculum 
development include collaboration, training 
workshops, and feedback (Gallagher et al., 
2022). However, novice debriefers in 
healthcare face challenges in facilitating 
participation and assessing debriefing quality, 
underscoring the need for dedicated faculty 
development (Ng & Lugassy, 2021). 
Furthermore, sentiments on the preparation of 
learning materials by the participants were 
noted in the in-depth interviews. 

“… they were complaining about my ppt 
presentation that lack information, so I 
changed my strategy and put more words and 
sentences along with images and videos in the 
ppt while explaining the concepts …” (IDI 4; 
2.3; line 345-348) 

“… preparing materials for class, look for 
resources, reading and learning again, it’s 
such a hassle in the teaching life but you got no 
choice but to be open again for reading and re-
learning …” (IDI 7; 2.1; line 602-604) 

“… preparing activities. I noticed that students 
get easily bored, so what I did is thinking of fun 
learning activities for engagement for students 
to make them active …” (IDI 9; 1.4; line 772-
775)  
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Essential Theme 4.3: Mastery of the Subject 

Participants often struggled to balance 
their inexperience with the need to appear 
confident and competent. Content mastery is 
essential for effective teaching and student trust. 
Naibaho et al. (2023) stress that without it, 
student-centered learning suffers. Radiologic 
technology includes expertise in imaging 
techniques, safety standards, and clinical 
protocols. According to (Basu, 2020), novice 
healthcare instructors can build mastery 
through a gradual process, progressing from 
basic rules to contextual understanding and 
emotional engagement. Accordingly, I focused 
on deepening my understanding of academic 
principles and staying updated with field 
advancements in my teaching and learning 
process. I learned to integrate technical content 
into engaging lessons and design assessments 
that measure theory and practice. Over time, I 
gained confidence in my expertise and teaching, 
enhancing my ability to support student success.     

Furthermore, Radiologic Technology 
demands theoretical knowledge and practical 
expertise, making it essential for instructors—
especially novices—to connect classroom 
content with real-world applications (Wibowo 
et al., 2024; Lundvall et al., 2021). Effective 
educators also require skills in leadership, 
evidence-based practice, and pedagogy 
(Kuivila et al., 2020). Mastery of the subject 
enhances teaching by enabling instructors to 
use personal experience and real-world 
examples (Pendyala, 2022), as emphasized by 
the participants. 

“I searched a lot of references when it comes to 
my particular subject, I mean specific subject, I 
studied a lot about it so that I can impart more 
knowledge to my students. …” (IDI 5; 2.1; line 
410-413) 

“What I do is I see to it I am prepared, I know 
by heart what I teach my students because it’ll 
be a letdown if I won’t be able to answer their 
questions and because our knowledge is limited, 
what I do is park the unanswered question for 
the current meeting and give the answer to the 
next session …” (IDI 10; 2.1; line 878-885) 

 

Coping Strategies of Novice Radiologic 
Technology Instructors 

Coping strategies are essential for 
novice radiologic technology instructors as they 
navigate the challenges of adapting to a new 
teaching environment and balancing the 
demands of curriculum delivery, student 
engagement, and professional development. As 
these instructors transition from practitioners to 
educators, they often encounter obstacles such 
as managing classroom dynamics, mastering 
complex subject matter, and integrating 
technology into their lessons. Given radiologic 
technology's technical nature, they must convey 
theoretical knowledge and ensure students gain 
practical, hands-on skills. To manage these 
pressures effectively, participants employ 
various coping strategies, including seeking 
mentorship, engaging in professional 
development, refining time management skills, 
and building strong student relationships. These 
strategies help them manage stress and enhance 
their effectiveness as educators, enabling them 
to create a supportive learning environment 
while continuously improving their teaching 
practices. Several themes emerged from the 
interviews of novice instructors on their coping 
strategies and how they impacted their 
experiences in the academe. 

 

Emergent Theme 1: Learning and 
Adaptability 

 The emergent theme of "Learning and 
Adaptability" emphasizes the dual challenge 
that the participants faced in their early teaching 
careers. They must build and demonstrate 
technical proficiency to ensure students acquire 
clinical expertise. Conversely, they must 
cultivate empathy and emotional intelligence to 
create a positive and supportive classroom 
environment. This balance is critical for 
fostering student learning and success and 
helping novice instructors cope with the 
pressures of their new role. By mastering this 
balance, novice instructors can improve 
teaching effectiveness, build strong 
relationships with students, and contribute to a 
more compassionate, understanding 
educational atmosphere. 
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Essential Theme 1.1: Ensuring Professional 
Competence 

One of the significant challenges for 
the participants is being prepared to answer the 
often intricate and technical questions that 
students ask. Entering academia, I prioritized 
staying current through workshops, research, 
and colleague collaboration. In Radiologic 
Technology's specialized field, I frequently 
face detailed student inquiries. To cope with 
this challenge, I intensify my subject mastery, 
continually expanding my knowledge and 
staying current with the latest advancements in 
the field. This can include attending 
professional development workshops, engaging 
in self-study, collaborating with colleagues, or 
seeking mentorship from more experienced 
instructors (Chidume & Pass-Ivy, 2020; 
Takashiki et al., 2023). 

Reviewing materials and seeking 
feedback also refined my teaching while 
deepening my subject knowledge. This 
commitment boosted my confidence and 
ensured that students received relevant 
instruction. Like novice instructors, subject 
mastery builds credibility and student trust 
(Phillips & Park Rogers, 2020) while reducing 
anxiety about unpredictable questions and 
enhancing classroom dynamics (Sillerud & 
Winkler, 2020). Participants shared their 
coping strategies by intensifying their mastery 
level in the transcripts below. 

“… every first day of class I implement rules to 
ensure transparency about my expectations so 
they can’t question it …” (IDI 2; 2.1; line 121-
123) 

“… so I tried harder, I explained thoroughly my 
lessons and I constantly ask them if they 
understand and get the concept. For me to know 
if they get something or nothing from the 
lesson." (IDI 6; 2.1; line 505-509) 

"… about the MRI, I do not have ample 
experience on the clinical application so in 
order to overcome this challenge, I asked 
permission from the dean to take my students on 
tour around Davao and Digos for hospital 
exposure to not only have theoretical 

knowledge but also learn some skills …” (IDI 
8; 2.1; line 708-714) 

 

Essential Theme 1.2: Establish Sense of 
Empathy 

 Developing a sense of empathy and 
cultivating other key traits of effective teaching 
are essential coping strategies for novice 
instructors. Teaching helped me discover that 
building empathy was essential for student 
success. At the same time, I learned to balance 
technical skills with compassion, recognizing 
that effective teaching involves sharing 
knowledge and understanding and supporting 
students' needs. Teaching radiologic 
technology involves a combination of theory 
and practical skills, and students come from 
various backgrounds with varying levels of 
prior knowledge (Dewi et al., 2023). I also 
understood that empathy improved my 
relationships with students and boosted their 
engagement, making teaching more than just 
transferring knowledge—it became about 
building connections that fostered academic 
and personal development. Students value 
instructors who are knowledgeable, 
enthusiastic, patient, and prepared (Moè et al., 
2020). Effective instructors demonstrate strong 
teaching abilities, including setting up 
appropriate learning environments, providing 
context, and giving constructive feedback 
(Pylman & Emery, 2023; Miller, 2021). Novice 
instructors often face managing students' 
frustrations, misunderstandings, and diverse 
learning paces. To improve clinical education 
quality, instructors should focus on developing 
their teaching skills, maintaining scientific and 
practical competence, and serving as fair 
evaluators (Yekefallah et al., 2021). Some of 
these strategies and experiences are solidified 
by the statements of the participants. 

"… give me time to answer the questions on the 
next meeting, and I realized that there is always 
room for improvement because we don't know 
everything." (IDI 1; 2.4; line 40-42) 

“One of the strategies and techniques I use is 
discipline, being compassionate and also 
patient which also I teach my students.” (IDI 2; 
2.3; line 142-144) 
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"I studied his question for me to explain further 
my answer to him. Or aside from that, the most 
challenging is unruly students, always being 
absent; at that point, I realized that being an 
instructor isn't just about teaching but also 
monitoring them; the responsibility is no joke." 
(IDI 10; 2.1; line 884-890) 

 

Emergent Theme 2: Stress Management 

 The second emergent theme, "Stress 
Management," highlights the importance of 
addressing the emotional and physical 
challenges that come with the demands of 
teaching in a highly specialized field. Teaching 
radiologic technology involves balancing 
rigorous academic content with practical, 
hands-on skills training, often in high-pressure 
environments such as clinical settings. 
According to the participants', managing stress 
is essential to maintaining their well-being, 
preventing burnout, and ensuring long-term 
success in their roles. The subthemes discussing 
work-life balance and divine providence were 
discovered during the interviews. 

 

Essential Theme 2.1: Work-Life Balance 

Novice educators are frequently 
overwhelmed by lesson planning, grading, and 
administrative duties (Zhang et al., 2021). Early 
in my teaching career, I often worked late and 
brought tasks home, leaving me stressed and 
drained. Learning to set boundaries - 
scheduling work hours and making time to 
unwind - proved transformative. Regular 
breaks and time with loved ones helped me 
recharge, reducing stress while improving my 
focus and classroom presence. Intentional 
breaks and relaxation activities—like reading, 
walks, or socializing—provide critical mental 
resets, preventing burnout and sustaining 
productivity (Kakar & Akinola, 2020)—social 
connections combat isolation by fostering 
belonging and emotional well-being (Bautista 
et al., 2020). Study participants emphasize 
similar approaches: unwinding, bonding with 
friends, and disconnecting from work to 
rejuvenate. These practices reinforce that work-
life balance is beneficial and essential for 

educators' long-term effectiveness and well-
being. These strategies and experiences align 
closely with the reported experiences of the 
participants. 

“… usually I don’t bring work at home, I leave 
it at school, it’s just work ...”  (IDI 3; 2.2; line 
247-249) 

“… set aside everything. Take a pause, detach 
yourself from work, bond with friends, go to 
beach or hike a mountain so when you return to 
work, you'll be okay and ready to take on the 
tasks." (IDI 9; 2.2; line 784-787) 

"… I allot time to forget about work for an hour 
or even overnight. After it, I feel recharged and 
I get back to work again." (IDI10; 2.2; line 900-
902) 

 

Essential Theme 2.2: Divine Providence 

For some participants, prayer, 
meditation, and seeking spiritual guidance 
served as powerful tools for managing stress 
and finding inner peace. Turning to prayer or 
meditation offers an opportunity for reflection, 
calming the mind, and seeking guidance or 
strength in challenging moments (del Castillo et 
al., 2023). Correspondingly, prayer and 
meditation became my key tools for managing 
stress. The demands of teaching and staying on 
top of clinical work were overwhelming at 
times, so I began incorporating short meditation 
sessions and prayer into my routine. These 
practices helped calm my mind, reduce anxiety, 
and keep me grounded. For those with spiritual 
beliefs, asking for divine guidance can provide 
comfort and perspective, especially when faced 
with difficult situations in the classroom or 
clinical setting (Chirico et al., 2020). Relying 
on spiritual activities like prayer and church 
attendance to manage stress -- this practice not 
only helps reduce stress but also promotes a 
sense of purpose and connection to something 
greater than oneself (Bautista et al., 2020). It 
allows the participants to manage their 
emotional well-being, ground themselves in 
times of uncertainty, and feel supported through 
a sense of faith. Like the participants' 
experiences, prayer and meditation improved 
my focus, reduced stress, and helped me handle 
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challenges more effectively, making me a better 
instructor and maintaining my overall well-
being. The participants mentioned in their 
interviews that they meditate and pray to ask for 
guidance. 

“… I confine myself in my room and pray “Lord, 
please help me, Lord extend my patience” I 
tend to lean on the spiritual side to cope.” (IDI 
1; 2.2; line 26-27) 

“… sometimes I pray “Lord, help me because I 
am so affected with my students’ academic 
performances” …” (IDI 3; 2.2; line 239-242) 

“ Aside from that, I pray hoping to overcome 
challenges ...” (IDI 8; 2.2; line 719-721) 

 

Emergent Theme 3: Reassessing Goals 

 “Reassessing Goals" is the third theme 
that emerged when participants were asked 
about the coping strategies of novice radiologic 
technology instructors. It stresses the 
importance of reconnecting with the deeper 
motivations and personal values that drive them 
to teach. In the face of the daily challenges and 
stresses associated with their roles, participants 
often reflect on why they chose this career path 
and the meaningful impact they hope to make. 
This reflective practice helped them gain 
perspective, stay motivated, and overcome 
feelings of burnout or frustration. Dealing with 
self-doubts and sustainable work-life 
integration are subthemes under this third 
emergent theme. It helped the participants stay 
connected to why they entered the profession 
and the difference they can make in students' 
lives, even when faced with challenges. 
Ultimately, this practice supported their 
emotional well-being, helping them stay 
motivated, focused, and resilient as they 
continued to grow in their teaching careers. 

 

Essential Theme 3.1: Dealing with Self-
doubts 

The transition from practitioner to 
educator often involves self-doubt, as new 
instructors face challenges like teaching 
complex material and managing classrooms. 

Early in my career, I questioned my teaching 
ability and whether I could teach effectively but 
I overcame this by seeking feedback, learning 
from mistakes, and focusing on progress. Gold 
& Gold (2024) highlighted that novice 
instructors often cope with self-doubt by 
engaging in professional development, seeking 
mentorship, and focusing on their progress. 
Similarly, Najafi and Nasiri (2023) emphasize 
the value of peer support, noting that sharing 
experiences with fellow educators fosters 
reassurance and a sense of community. New 
educators can gradually develop the confidence 
needed to excel in their roles by applying 
feedback, reflection, and collaboration 
strategies. Participants have disclosed how they 
addressed self-doubts and used learnings to 
strengthen their roles. 

“... I strive to read more books to expand my 
knowledge and learnings, to better explain 
things to my students.” (IDI 6; 2.4; line 542-
545) 

“... I focus on the things I can control.” (IDI 7; 
2.4; line 648-649) 

“... I condition myself to be more determined. 
Not that I pressure myself, more like I motivate 
myself in thinking that these students I’ll be 
handling will be future colleagues of mine.” 
(IDI 9; 2.4; line 799-802) 

 

Essential Theme 3.2: Sustainable work-life 
integration 

 Sustainable work-life integration 
emerged as a key theme, with participants 
highlighting the challenge of balancing 
teaching responsibilities and personal life. 
Radiologic technology instructors manage 
lesson planning, grading, and clinical duties, 
often at the expense of personal time (Fonte et 
al., 2023). Similarly, work-life balance requires 
self-awareness and time management skills 
(Shabir & Gani, 2020). In my academic career, 
I learned that preventing burnout involves 
setting boundaries, practicing time 
management, seeking support, and prioritizing 
self-care. Above all, I learned that sustainable 
work-life integration, rather than strict balance, 
helps me remain effective and fulfilled 
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professionally and personally. Participants 
shared strategies such as delegation, emotional 
regulation, and realistic goal-setting to maintain 
work-life harmony. 

“… I’ve been developing this kind of routine 
like I allotted, 4 days for my subject and 
teaching life and the other 3 days somehow my 
personal, going out to the city or having fun 
with my friends or meet and greet through it, it 
would somehow balance my social life and also 
my CI life.” (IDI 5; 2.2; line 424-428) 

“… that’s my personal routine that weekdays 
are intended for work and Sunday is for my me 
time.” (IDI 6; 2.2; line 524-525) 

“... I try to finish my work at the school so when 
I go home, I don’t have anything in my mind 
about unfinished tasks, that’s what I practice so 
when I go home, my mind is cleared from 
schoolwork.” (IDI 10; 2.2; line 909-913) 

 

Insights which Novice Radiologic 
Technology Instructors Can Contribute to 
the Community 

 Even in the early stages of their 
teaching careers, novice radiologic technology 
instructors possess valuable insights and fresh 
perspectives that can significantly contribute to 
the educational community. Their experiences 
navigating the challenges of transitioning from 
practitioners to educators enable them to offer 
practical, real-world solutions for common 
obstacles faced in the classroom and clinical 
settings. As they grow into their roles, these 
participants often bring innovative ideas, a deep 
understanding of the evolving needs of students, 
and a willingness to embrace new teaching 
methodologies and technologies. Their insights 
into effective teaching practices, student 
engagement, and the integration of current 
industry trends can help shape the future of 
radiologic technology education. These 
insights have been ascertained through the 
interviews with novice radiologic technology 
instructors and two themes have emerged. 

 

Emergent Theme 1: Attainment of Success 

 The emerging theme discussing 
attainment of success emphasized the 
importance of evolving perspectives on what 
success means in education and professional 
development. Despite being new to their roles, 
participants have a unique ability to reflect on 
their journey and the strategies they have 
employed to overcome challenges, thereby 
contributing valuable insights on achieving 
success both in the classroom and beyond. 
Their understanding of success is complex, 
encompassing student achievement and 
personal growth, effective teaching strategies, 
and developing a supportive, collaborative 
educational environment. Subthemes like 
"Mastery of subject matter," "Wholehearted 
Dedication and Drive," and "Patience and 
perseverance" have transpired, which can help 
cultivate a culture of success within the 
radiologic technology education community, 
one that values growth, collaboration, and a 
holistic approach to achievement. 

 

Essential Theme 1.1: Mastery of subject 
matter 

 Mastery of the subject matter is 
foundational to achieving success for the 
participants. It enables them to confidently 
teach complex concepts and ensure that 
students receive accurate, relevant, and up-to-
date information (Kuivila et al., 2020). 
Instructors who deeply understand the field are 
better equipped to answer students' questions, 
troubleshoot clinical problems and create 
meaningful learning experiences (Sillerud 
&Winkler, 2020). In mastering my subject, it 
required a solid understanding of both technical 
skills and recent advancements. Success came 
with practice, refining my teaching methods, 
and connecting my theory to real-world 
applications. Through continuous study, 
research, and professional development, novice 
instructors gradually build expertise, enhancing 
their teaching effectiveness and building 
student trust and respect (Basu, 2020). 
Additionally, mastering the subject helps them 
feel more confident and capable, contributing to 
overall success and satisfaction in their roles.  
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 Student feedback helped me grow, and 
continuous improvement became key to 
becoming a more effective instructor. 
Eventually, mastery and success came from 
expertise, adaptability, and ongoing learning. 
According to the transcripts from the 
participants' interviews, a vital mindset about 
mastery of subject matter must always be 
upheld to deliver a meaningful teaching 
experience. 

"To all the novice instructors especially in our 
field, please study hard, harder, do a lot of 
researches, and gather some information with 
difference references so that you can ahhh 
teach your students in a different ways and 
different theories and somehow also, you can 
also defend what are those questions that are 
possibly thrown to you.” (IDI 5; 3.2; line 458-
462) 

“… do not be contented of just reading a single 
topic, read more for continuous learning …” 
(IDI 6; 3.1; line 547-548) 

 “… as an instructor, you need to step out of 
your comfort zone and try to correlate your 
topics from theory into reality for better 
understanding …” (IDI 8; 3.2; line 751-754) 

 

Essential Theme 1.2: Wholehearted 
Dedication and Drive 

Passion, dedication, and commitment 
are key factors driving success among novice 
instructors. These qualities help them navigate 
early teaching challenges and foster engaging, 
student-centered learning environments (Al-
Khansaa & Green, 2024). Moreover, reasons 
for leaving the profession include lack of 
challenge, passion, perceived competence, job 
satisfaction, work capacity, and feeling of 
belonging (Kox et al., 2020). On the contrary, I 
have not found myself having reasons to leave 
the academe as I manage my dedication and 
drive to stay present in teaching and imparting 
my knowledge to students by focusing more on 
mastering both the subject and effective 
teaching methods. Staying motivated, adapting 
to challenges, and continuously learning helped 
me grow; my commitment to my students and 
the field will help in the success of all. A strong 

commitment to student success motivates 
instructors to refine their teaching and provide 
meaningful support (Diab & Green, 2024). 
These findings underscore the importance of 
dedication and drive to retain and nurture 
novice healthcare instructors and professionals. 
The transcripts below encapsulate the subtheme 
of passion, dedication, and commitment by 
novice radiologic technology instructors. 

“… you should be passionate, you have to be 
humble enough to learn new things and stretch 
your patience as you are to deal with different 
kinds of students …" (IDI 1; 3.1; lines 43-45) 

“… you should have the passion to teach … but 
if you lack the passion, it will reflect when the 
time comes to the students and you should go 
beyond and do the extra mile to teach well in 
the field." (IDI 3; 3.1; line 277, 285-287) 

“… dedication, if you don’t have the dedication, 
you won’t last long in this industry, if you do 
not you a very good job teaching, they will not 
learn anything and in college, you are partly 
responsible with their future, it’s your 
responsibility to prepare them for the 
profession …” (IDI 7; 3.1; line 650-654) 

 

Essential Theme 1.3: Patience and 
Perseverance 

Patience and perseverance are essential 
qualities for success in teaching Radiologic 
Technology. Novice instructors gradually 
develop these traits as they adapt to teaching 
challenges and refine their practices (Rubertone 
et al., 2022; Narayanan et al., 2021). When 
students struggled, or lessons did not go as 
planned, I stayed patient and tried different 
approaches. I also need to remain calm and 
persistent when guiding students through 
complex concepts and practical skills. Over 
time, patience and perseverance support student 
success and the instructor's growth into a 
confident, effective educator (Meyer et al., 
2021). My persistence helped me improve as a 
teacher and helped my students succeed. This is 
evident in the statements below regarding 
patience and perseverance as novice radiologic 
technology instructors. 
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“… being patient, especially to your students, 
it’s the most important thing because you need 
to in a reality that students, regardless in 
college, still are young. When you teach them, 
you must have lots of patience because there’s 
a difference in your level of intelligence and 
experiences…” (IDI 2; 3.1; line 160-165) 

 

“… You will need patience with students and 
you also need to understand their side, and as 
an instructor, you will need encouragement to 
persevere and continue.” (IDI 4; 3.1; line 359-
361) 

 

 

Emergent Theme 2: Faculty Training and 
Development Programs 

 Novice Radiologic Technology 
instructors play a significant role in advocating 
for and enhancing professional development 
opportunities within the educational 
community. As instructors who are relatively 
new to teaching, they bring fresh perspectives 
on the effectiveness of current training 
programs and identify areas where additional 
support or development is needed. Their 
insights on faculty training programs can 
directly impact how these programs evolve 
better to meet the needs of novice and 
experienced instructors alike, thereby 
improving overall teaching quality and the 
educational experience for students. Subthemes 
"Professional Development in Teaching 
Methodologies" and "Personal Growth and 
Mental Well-being" were identified after data 
from the interviews were collected. 

 

Essential Theme 2.1: Professional 
Development in Teaching Methodologies 

 The participants recognized that 
effective teaching goes beyond knowledge of 
the subject matter. It involves mastering diverse 
teaching methods, understanding different 
learning styles, and staying current with the 
latest pedagogical trends (Aderet-German & 
Dromi, 2021). By attending seminar workshops, 

novice instructors gain exposure to various 
innovative teaching strategies that can be 
applied in the classroom and clinical settings 
(McPherson & Wendler, 2023; McEntyre et al., 
2022). These workshops often focus on 
enhancing communication, improving student 
engagement, utilizing technology, and 
developing active learning methods such as 
case-based learning or flipped classrooms 
(Chandran et al., 2023; Way et al., 2021). 
Faculty training and development programs 
will also help me improve my teaching. 
Thankfully, my institution has assisted me, 
imparted new strategies, like active learning 
and technology use, and allowed me to 
collaborate with experienced colleagues. These 
programs boosted my confidence and helped 
me create a more effective learning 
environment for my students. 

Additionally, these seminar workshops 
provide opportunities to connect with fellow 
instructors, share insights, and build a sense of 
community among educators, contributing to a 
collaborative atmosphere where everyone can 
grow (Miller, 2021). Newly hired teachers face 
challenges in instructional strategies and 
classroom management, often coping by 
seeking help from mentors and adapting to their 
environment (Carulasan, 2024). Participants 
strongly suggest the importance of training, 
seminars, and workshops in enriching 
knowledge and opportunities for novice 
radiologic technology instructors in the 
academe. 

"… I hope there will be seminars and trainings 
about classroom management and teaching 
strategies so we can learn different styles that 
can be useful." (IDI 1; 3.3; lines 49-51) 

“… attend trainings and seminars relevant to 
our profession because technologies evolve and 
we will need trainings to keep up …” (IDI 3; 
3.3; line 302-304) 

“… provide trainings and seminar to new 
instructors to help them adjust and guide them 
on what to do as new and fresh instructor 
transitioning from clinical to teaching  ...” (IDI 
9; 3.3; line 817-820) 
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Essential Theme 2.2: Personal Growth and 
Mental Well-being 

Participants experienced stress from 
balancing teaching and personal life. 
Prioritizing mental health helped them build 
resilience and maintain a positive outlook. This 
is supported by the study of Cobb (2022), which 
explored the interplay of identity, resilience, 
and agency, revealing that these elements help 
teachers manage pressures during their 
transition into the profession. Self-
improvement included ongoing personal 
development through further education, 
mentorship, and reflective practices (Dahlke et 
al., 2021). Some institutions provide faculty 
training and development programs that greatly 
support personal growth and mental well-being. 
I have attended similar seminars and programs 
that provided valuable teaching strategies and 
opportunities for connection with colleagues, 
reducing isolation and boosting my confidence. 
The skills and support I gained helped me 
manage stress and build resilience, leading to 
improved focus and energy both in the 
classroom and beyond. Moreover, novice 
instructors who prioritize mental health can 
develop better coping strategies for handling 
classroom challenges, stressful situations, and 
the emotional demands of teaching (Cheng et 
al., 2023). In addition, maintaining mental well-
being is crucial for personal success and 
creating a positive and supportive teaching 
environment that fosters student success 
(Kosholap et al., 2021). Participants opened up 
about the significance of self-improvement and 
taking care of mental health by being prepared 
and flexible. 

“… enhance one’s listening skills, practice how 
to open more with the students  …” (IDI 2; 3.3; 
line 179-180) 

"… you should be mentally prepared, as much 
as possible, to study your subject diligently. If 
you have experiences, you can share them to the 
students as they like to listen and looking 
forward to for being future Radtechs  …” (IDI 
3; 3.2; line 296-300) 

“… meetings should be done to assess the 
lapses. Team building must be held for 
cooperation and bonding with co-instructors to 

strengthen the relationship within the 
department …” (IDI 6; 3.3; line 560-563) 

 

Implications and Recommendations 

This study emphasizes the meaningful 
role that novice Radiologic Technology 
instructors play in shaping both education and 
practice within the profession. As they bridge 
clinical experience with classroom teaching, 
they enrich student learning and help prepare 
future Radiologic Technologists for real-world 
healthcare settings. Their journey, though often 
marked by challenges, reveals the importance 
of mentorship, emotional support, and 
professional development in helping them grow 
into confident educators. Their insights not only 
guide improvements in curriculum and teaching 
strategies but also foster a more compassionate, 
resilient, and well-rounded approach to 
learning and patient care. 

For future research and practical 
improvements in Radiologic Technology 
education, particularly concerning novice 
instructors. To strengthen institutional support, 
targeted policy and curriculum reforms should 
be implemented, particularly in onboarding and 
training programs. Structured mentorship 
initiatives, standardized pedagogical training, 
and stress management workshops could be 
integrated into onboarding processes to address 
early-career challenges.  

Additionally, longitudinal studies 
should examine long-term career progression 
among novice instructors, assessing how initial 
training impacts their teaching efficacy and 
leadership development. To gain a more 
holistic understanding of instructors' lived 
experiences and coping mechanisms, future 
researchers should consider employing 
alternative research designs beyond 
hermeneutic-phenomenology. Furthermore, 
expanding the geographic scope of future 
studies beyond Davao del Sur would allow for 
a broader and more nuanced understanding of 
regional differences in challenges, support 
structures, and instructional practices among 
Radiologic Technology educators  
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Finally, revisiting program curricula to 
include professional development modules on 
mental health resilience and advanced teaching 
techniques could enhance novice instructors’ 
adaptability. These reforms, grounded in the 
study’s findings, would not only improve 
instructor retention and performance but also 
elevate the overall quality of Radiologic 
Technology education. 

References: 

Aderet-German, T., & Dromi, E. (2021). 
Integrating mentoring and instruction: 
teachers’ perceptions of their 
professional role in different educational 
contexts. Teachers and Teaching, 27(1-
4), 147-163. 

Aguas, P. P. (2022). Fusing approaches in 
educational research: Data collection and 
data analysis in phenomenological 
research. The Qualitative Report, 27(1), 
1-20.  

Ahmed, S. K. (2024). The pillars of 
trustworthiness in qualitative 
research. Journal of Medicine, Surgery, 
and Public Health, 2, 100051. 

Akkas, Ç. G., &Cephe, P. T. (2022). A 
Qualitative Study on Novice Instructors' 
First-Year Career Experiences with and 
without Formal Induction Support. 
International Journal of Language 
Academy, 10(1). 

Alanazi, F. J. (2024). A Concept Analysis of 
Novice Faculty. Saudi J Nurs Health 
Care, 7(12), 375-380. 

Alrefaei, F. (2020). Job Satisfaction: Analysis 
of the Institute of Public Administration. 
International Journal of Managerial 
Studies and Research, 8(12), 80-83. 

Alsaigh, R., & Coyne, I. (2021). Doing a 
hermeneutic phenomenology research 
underpinned by Gadamer’s philosophy: 
A framework to facilitate data 
analysis. International Journal of 

Qualitative Methods, 20, 
16094069211047820. 

Al-Worafi, Y. M. (2024). Radiology and 
Medical Imaging Education in 
Developing Countries. 

American Society of Radiologic Technologists 
(ASRT). (2021). Clinical instructors and 
their role in radiologic technology 
education. Retrieved from www.asrt.org 

Amerstorfer, C. M., & Freiin von Münster-
Kistner, C. (2021). Student perceptions 
of academic engagement and student-
teacher relationships in problem-based 
learning. Frontiers in psychology, 12, 
713057. 

Andrade, C. (2021). The inconvenient truth 
about convenience and purposive 
samples. Indian journal of psychological 
medicine, 43(1), 86-88. 

Armes-Thomas, D., Matthews, A., & Sanchez, 
M. (2022, June). The Journey From 
Isolation to Community. In InSITE 
2022: Informing Science+ IT Education 
Conferences (p. 030). 

Arpilleda, D. J. M. (2021). Challenges faced by 
novice English language instructors in 
the application of their teaching 
strategies: A case study of university A. 
International Journal of English 
Literature and Social Sciences, 6. 

Arruzza, E.S. (2023). 'The world of 
radiography has changed, and we must 
change with it': An exploration of 
strategies to meet accreditation standards 
in radiography education. Journal of 
medical imaging and radiation sciences. 

Asamani, J.A., Christmals, C.D., &Reitsma, 
G.M. (2021). Modelling the supply and 
need for health professionals for primary 
health care in Ghana: Implications for 
health professions education and 
employment planning. PLoS ONE, 16.  



DDC Professional Journal  
Vol. 6 No. 2, May 2025 
ISSN 1908-3130 

Awan, O. A. (2022). Analysis of common 
innovative teaching methods used by 
radiology educators. Current Problems in 
Diagnostic Radiology, 51(1), 1-5.  

Aydin, S. (2021). A Systematic Review of 
Research on Teaching 
Anxiety. International Online Journal of 
Education and Teaching, 8(2), 730-761. 

Ayeni, A. J. (2020). Principals’ instructional 
time management and students’ 
academic performance in secondary 
schools in Ondo North senatorial district 
of Ondo State, Nigeria. Journal of 
Education and learning 
(EduLearn), 14(1), 123-133.  

Bennett, P. (2020). Teaching radiologic 
technology: An overview of the role of 
educators. Journal of Radiology 
Education, 38(4), 256-263. 

Basu, A. (2020). How to be an expert in 
practically anything using heuristics, 
Bloom's taxonomy, Dreyfus model, and 
building rubrics for mastery: case of 
epidemiology and mountain bike 
riding. Qeios.  

Bautista, R. C., Bumotad, M. K. A., Diagbel, 
M. E. J. R., Grado, J. L. R., Labadan, N. 
D. B., Miculob, C. L. B., ... & Domapias, 
L. L. (2020). Stress Management 
Practices Among Clinical Instructors in 
University of Bohol. University of Bohol 
Multidisciplinary Research 
Journal, 8(1), 42-57. 

Ben-Amram, M., & Davidovitch, N. (2024). 
Novice teachers and mentor teachers: 
from a traditional model to a holistic 
mentoring model in the postmodern 
era. Education Sciences, 14(2), 143. 

Berglund, L., von Knorring, J., & McGrath, A. 
(2023). When theory meets reality-a 
mismatch in communication: a 
qualitative study of clinical transition 
from communication skills training to 

the surgical ward. BMC Medical 
Education, 23(1), 728. 

Blackburn, N. E., Marley, J., Kerr, D. P., 
Martin, S., Tully, M. A., &Cathcart, J. 
M. (2022). Transitioning into the 
workforce during the COVID-19 
pandemic: understanding the 
experiences of student diagnostic 
radiographers. Radiography, 28(1), 142-
147.  

Blau, P. M. (1964). Justice in social exchange. 
Sociological inquiry, 34(2). 

Brouwer, H. J., Barry, M., Kluijtmans, M., 
Damoiseaux, R. A. M. J., & de Groot, E. 
(2024). Fostering the clinician as teacher: 
A realist review. Medical 
Education, 59(2), 151-163. 

Buthelezi, L. P. (2021). Novice teachers and 
classroom management: Exploring 
classroom disruptive behaviour forms 
and their management by novice 
teachers in a township secondary 
school (Doctoral dissertation, University 
of KwaZulu-Natal, Edgewood). 

Butler, R., Lee, J., & Hooley, R. J. (2022). 
Transitioning from training to breast 
imaging practice: building an academic 
career. Journal of Breast Imaging, 4(1), 
70-77. 

Caballero, E. (2020). Challenges and 
opportunities in Radiologic Technology 
education: A review of the current 
landscape. Journal of Radiologic 
Education, 18(2), 45-58. 

Campbell, Karen A., Elizabeth Orr, Pamela 
Durepos, Linda Nguyen, Lin Li, Carly 
Whitmore, Paige Gehrke, Leslie 
Graham, and Susan M. Jack. "Reflexive 
thematic analysis for applied qualitative 
health research." The Qualitative 
Report 26, no. 6 (2021): 2011-2028. 

Campbell, S., Greenwood, M., Prior, S., 
Shearer, T., Walkem, K., Young, S., ...& 



DDC Professional Journal  
Vol. 6 No. 2, May 2025 
ISSN 1908-3130 

Walker, K. (2020). Purposive sampling: 
complex or simple? Research case 
examples. Journal of research in 
Nursing, 25(8), 652-661. 

Carulasan, A. J. (2024). Coping with Work 
Environment Challenges: Tales of 
Newly Hired Teachers. International 
Journal of Innovative Science and 
Research Technology (IJISRT), 9 (8), 
2054-2057. 
https://doi.org/10.38124/ijisrt/IJISRT24
AUG1404 

Chandran, V. P., Balakrishnan, A., Rashid, M., 
Khan, S., Devi, E. S., Kulyadi, G. P., ...& 
Thunga, G. (2023). Teaching and 
learning strategies of evidence based 
medicine: A meta-synthesis of learners 
and instructors perspective. Clinical 
Epidemiology and Global Health, 21, 
101280. 

Cheng, M. M., Tang, S. Y., Wong, A. K., & 
Yeh, F. Y. (2023). How early career 
teachers overcome everyday work-
related challenges: an analysis from the 
perspective of teacher 
buoyancy. Journal of Education for 
Teaching, 49(5), 753-767. 

Chidume, T., & Pass-Ivy, S. (2020). Student-
novice nurse preparation: addressing 
barriers in discharge teaching. Nursing 
Education Perspectives, 41(2), 88-91.  

Chirico, F., Sharma, M., Zaffina, S., & 
Magnavita, N. (2020). Spirituality and 
prayer on teacher stress and burnout in an 
Italian cohort: A pilot, before-after 
controlled study. Frontiers in 
Psychology, 10, 2933. 

Cloonan, M., & Fingeret, A. L. (2020). 
Developing teaching materials for 
learners in surgery. Surgery, 167(4), 
689-692.  

Cobb, D. J. (2022). Metaphorically drawing the 
transition into teaching: What early 
career teachers reveal about identity, 

resilience and agency. Teaching and 
Teacher Education, 110, 103598. 

Coker, W. (2022). Exploration of public-
speaking anxiety among novice 
instructors at a Ghanaian university. The 
African Journal of Information and 
Communication, 2022(29), 1-15. 

Creswell, J. W. (2013). Qualitative inquiry and 
research design: Choosing among five 
approaches (3rd ed.). Sage Publications. 

Dahlke, S., Raymond, C., Penconek, T., & 
Swaboda, N. (2021). An integrative 
review of mentoring novice faculty to 
teach. Journal of Nursing 
Education, 60(4), 203-208. 

Del Castillo, F. A., Del Castillo, C. D. B., & 
Koenig, H. G. (2023). Associations 
between prayer and mental health among 
Christian youth in the 
Philippines. Religions, 14(6), 806. 

Demerouti, E., Bakker, A. B., Nachreiner, F., 
&Schaufeli, W. B. (2001). The job 
demands-resources model of burnout. 
Journal of Applied psychology, 86(3), 
499. 

Dewi, S. P., Wilson, A., Duvivier, R., Kelly, B., 
& Gilligan, C. (2023). Perceptions of 
medical students and their facilitators on 
clinical communication skills teaching, 
learning, and assessment. Frontiers in 
Public Health, 11, 1168332. 

Diab, A., & Green, E. (2024). Cultivating 
resilience and success: Support systems 
for novice teachers in diverse 
contexts. Education Sciences, 14(7), 
711. 

DiPlacito-DeRango, M. L. (2022). Mapping the 
role of instructors in Canadian post-
secondary student mental health support 
systems. International Journal of Mental 
Health and Addiction, 20(3), 1423-1437.  



DDC Professional Journal  
Vol. 6 No. 2, May 2025 
ISSN 1908-3130 

Djawamara, Y. J. R., & Listyani, L. (2021). 
INDONESIAN STUDENT 
TEACHERS’ANXIETY DURING 
TEACHING PRACTICUM AT A 
PRIVATE SHS IN CENTRAL 
JAVA. ELTR Journal, 5(1), 1-18. 

Fei, X., Liu, Y., & Zhang, J. (2022). Mentorship 
in medical education: Its impact on 
students in radiologic technology 
programs. Journal of Radiology 
Education, 40(2), 145-153. 

Flanigan, A. E., Ray, E., Titsworth, S., Hosek, 
A. M., & Kim, J. H. Y. (2023). Initiating 
and maintaining student-instructor 
rapport in face-to-face classes. Teaching 
in Higher Education, 28(7), 1620-1639.  

Fraschini, N., & Park, H. (2022). AQ 
methodology study to explore Korean as 
a second language undergraduate 
student-teachers’ anxiety. International 
Journal of Educational Research 
Open, 3, 100132. 

Freeman, K. J., Carr, S. E., Phillips, B., Noya, 
F., &Nestel, D. (2022). From clinician to 
educator: a scoping review of 
professional identity and the influence of 
impostor phenomenon. The Asia Pacific 
Scholar, 7(1), 21.  

Frisby, B. N., & Munoz, B. (2021). Love me, 
love my class”: Instructor perceptions of 
rapport building with students across 
cultures. Communication Reports, 34(3), 
137-150.  

Fonte, C., Barros, C., Baylina, P., Alves, S., & 
Moreira, P. (2023). Impact of work and 
personal life conciliation problems on 
healthcare workers. International 
Journal of Healthcare 
Management, 16(3), 427-433. 

Gallagher, M. A., Habib, E. H., Williams, D., 
Lane, B., Byrd, J. L., & Tarboton, D. 
(2022, June). Sharing experiences in 
designing professional learning to 
support hydrology and water resources 

instructors to create high-quality 
curricular materials. In Frontiers in 
Education (Vol. 7, p. 890379). Frontiers 
Media SA.  

Grassley, J. S., Strohfus, P. K., & Lambe, A. C. 
(2020). No longer expert: A meta-
synthesis describing the transition from 
clinician to academic. Journal of 
Nursing Education, 59(7), 366-374. 

Gold, R., & Gold, A. (2024). ‘Am I a good 
enough therapist?’: Self‐doubt among 
speech and language 
therapists. International Journal of 
Language & Communication 
Disorders, 59(1), 165-179. 

Golz, C., Oulevey Bachmann, A., Defilippis, 
T.S., Kobleder, A., Peter, K.A., 
Schaffert, R., Schwarzenbach, X., 
Kampel, T., & Hahn, S. (2022). 
Preparing students to deal with the 
consequences of the workforce shortage 
among health professionals: a qualitative 
approach. BMC Medical Education, 22.  

Grunewald, S. T. F. (2024). Enfrentamento do 
Burnout em preceptores e residentes de 
medicina: explorando 
estratégias. Espaço para a Saúde, 25. 

Haq, Z. U., Rasheed, R., Rashid, A., & Akhter, 
S. (2023). Criteria for assessing and 
ensuring the trustworthiness in 
qualitative research. International 
Journal of Business Reflections, 4(2). 

Hngoi, C. L., Abdullah, N. A., Wan Sulaiman, 
W. S., &Zaiedy Nor, N. I. (2023). 
Relationship between job involvement, 
perceived organizational support, and 
organizational commitment with job 
insecurity: A systematic literature 
review. Frontiers in Psychology, 13, 
1066734. 

Homans, G. C. (1958). Social behavior as 
exchange. American journal of 
sociology, 63(6), 597-606. 



DDC Professional Journal  
Vol. 6 No. 2, May 2025 
ISSN 1908-3130 

Huber, S. W. (2020). Investigating the 
knowledge and teaching practices of 
novice clinical nursing educators.  

Ingrassia, J. M. (2021). Radiologic Technology 
Students’ Perceptions of an Effective 
Clinical Learning 
Environment (Doctoral dissertation, 
Grand Canyon University). 

Irhamna, V., & Fithriani, R. (2023). An 
Investigation of EFL Novice Teachers 
Causes of Teaching Anxiety and their 
Coping Strategies. Anglophile 
Journal, 3(1), 36-48. 

Jing, H. F., Noh, M. A. M., Ibrahimn, R., & 
Ilias, M. F. (2022). A view of time in 
open and distance learning. Jurnal 
Ilmiah Peuradeun, 10(3), 929-940. 

Jones, V., Kim, Y., & Ryu, W. (2020). 
Intersecting roles of authority and 
marginalization: International teaching 
assistants and research university power 
dynamics. Journal of International 
Students, 10(2), 483-500. 

Kakar, K., Simon, N., & Akinola, A. (2020). 
Stress Management Among Health Care 
Workers: Caring For Your Self & Others 
During Covid-19 Pandemic: Systematic 
Review. International Journal of 
Creative Research Thoughts 
(IJCRT), 8(10), 1-12. 

Kasirye, F. (2021). A Conceptual Paper on 
Ensuring Quality in Qualitative 
Research. Department of 
Communication, International islamic 
University Malaysia: Kuala Lumpur, 
Malaysia. 

Kelly, T., Thompson, J. D., Surjan, Y., Rinks, 
M., & Warren-Forward, H. (2022). Lived 
experiences of first-year radiation 
therapy students communicating with 
patients and radiation therapists-A 
qualitative review using interpretative 
phenomenological analysis. 
Radiography, 28(1), 168-173.  

Kerridge, S. (2024). Trials and triumphs of a 
novice English teacher. Metaphor, (1), 
15-17. 

Kezar, A., & Elrod, S. (2020). Taken for 
granted: Improving the culture of 
celebration, appreciation, and 
recognition in higher education. Change: 
The Magazine of Higher 
Learning, 52(5), 29-36.  

Kline, C. C., Riganti, P., Moller-Hansen, A., 
Godolphin, W., & Towle, A. (2022). 
Patients benefit from mentoring students 
in an interprofessional health mentors 
program: A contextual-developmental 
analysis. Medical teacher, 44(7), 730-
736.  

Kosholap, A., Maksymchuk, B., Branitska, T., 
Martynets, L., Boichenko, A., 
Stoliarenko, O., ...& Maksymchuk, I. 
(2021). Neuropsychological bases of 
self-improvement of own physical health 
of future teachers in the course of 
university education. BRAIN. Broad 
Research in Artificial Intelligence and 
Neuroscience, 12(3), 171-190. 

Kox, J. H. A. M., Groenewoud, J. H., Bakker, 
E. J. M., Bierma-Zeinstra, S. M. A., 
Runhaar, J., Miedema, H. S., & Roelofs, 
P. D. D. M. (2020). Reasons why Dutch 
novice nurses leave nursing: A 
qualitative approach. Nurse education in 
practice, 47, 102848. 

Kuivila, H. M., Mikkonen, K., Sjögren, T., 
Koivula, M., Koskimäki, M., Männistö, 
M., ...& Kääriäinen, M. (2020). Health 
science student teachers' perceptions of 
teacher competence: A qualitative 
study. Nurse education today, 84, 
104210.  

Laari, T. T., Apiribu, F., Gazari, T., Akor, M. 
H., Mensah, A. B. B., Atanuriba, G. A., 
... &Amooba, P. A. (2021). Strategies 
adopted by novice nurse educators to 
facilitate their transition from practice to 
academia: A qualitative study in Ghana. 



DDC Professional Journal  
Vol. 6 No. 2, May 2025 
ISSN 1908-3130 

SAGE Open Nursing, 7, 
23779608211035209.  

Lane, M., & Meth, D. (2021). Exploring 
impacts on students as givers of teaching 
feedback. Quality Assurance in 
Education, 29(2/3), 225-237. 

Lap, T. Q., Ngoc, T. D., &Thao, L. T. (2022). 
Novice Teachers' Professional Identity 
Reconstruction. International Journal of 
Educational Methodology, 8(3), 449-
464. 

Lemu, B. N., Nguse, T. M., &Kumsa, M. J. 
(2020). Challenges Faced by Students, 
Instructors and Technologists during the 
Clinical Placement of Radiology 
Technology Students for clinical 
Practices: a qualitative research. 

Li, X., Bergin, C., & Olsen, A. A. (2022). 
Positive teacher-student relationships 
may lead to better teaching. Learning 
and Instruction, 80, 101581. 

Li, Y., & Singh, C. (2023). Impact of perceived 
recognition by physics instructors on 
women’s self-efficacy and 
interest. Physical Review Physics 
Education Research, 19(2), 020125. 

Lindqvist, H., Weurlander, M., Wernerson, A., 
& Thornberg, R. (2023). The emotional 
journey of the beginning teacher: Phases 
and coping strategies. Research Papers 
in Education, 38(4), 615-635. 

Lundvall, L. L., Dahlström, N., & Dahlgren, M. 
A. (2021). Radiography students’ 
learning during clinical placements: 
developing professional knowing in 
practice. Vocations and Learning, 14(3), 
439-457. 

Makoa, M. M., &Segalo, L. J. (2021). Novice 
teachers’ experiences of challenges of 
their professional 
development. International Journal of 
Innovation, Creativity and 
Change, 15(10), 930-942. 

Marjuni, A. (2020). Penghargaan Profesi Guru 
Sebagai Agen Perubahan. Inspiratif 
Pendidikan, 9(2), 208-217.  

McBee, M. P., Agarwal, A., Alexander, L. F., 
Bajaj, G., Kelahan, L. C., Leake, R., ... & 
Burns, J. (2023). Teaching with 
technology—Matching pedagogy with 
purpose in radiology 
education. Academic radiology, 30(2), 
359-369. 

McEntyre, K., Shiver, V. N., & Richards, K. A. 
(2022). ‘It’s Definitely Something You 
Have to Work Towards:’A First-year 
Female Faculty Member’s Attempt at 
Role Management. Studying Teacher 
Education, 18(2), 138-157. 

McPherson, S., & Wendler, M. C. (2023). 
“Finding My Place in Academia”: 
Understanding the Experiences of 
Novice Faculty. Journal of Nursing 
Education, 62(8), 433-442. 

Meyer, H. S., Durning, S. J., Bader-Larsen, K. 
S., Hamwey, M., & Varpio, L. (2021). 
Perseverance: an essential trait of 
military interprofessional healthcare 
teams. Military 
Medicine, 186(Supplement_3), 29-34. 

Miller, W. (2021). Strategies for Clinical 
Teaching in the Health Professions: A 
Guide for Instructors. Routledge.  

Moe, A., Frenzel, A. C., Au, L., & Taxer, J. L. 
(2021). Displayed enthusiasm attracts 
attention and improves recall. British 
Journal of Educational 
Psychology, 91(3), 911-927. 

Mukundan, J. (2022). Novice-Teacher 
Challenges in Materials Selection, 
Development, and Use. PASAA: Journal 
of Language Teaching and Learning in 
Thailand, 64, 1-22. 

Naibaho, D., & Sitorus, E. G. F. (2023). 
Pentingnya guru dalam menguasai 
substansi materi pembelajaran. Jurnal 



DDC Professional Journal  
Vol. 6 No. 2, May 2025 
ISSN 1908-3130 

Pendidikan Dan Kebudayaan 
(JURDIKBUD), 3(3), 166-171. 

Najafi, B., & Nasiri, A. (2023). Explaining 
novice nurses’ experience of weak 
professional confidence: A qualitative 
study. SAGE open nursing, 9, 
23779608231153457. 

Narayanan, M., Ordynans, J. G., Wang, A., 
McCluskey, M. S., Elivert, N., Shields, 
A. L., & Ferrell, A. C. (2023). Putting the 
self in self-efficacy: Personal factors in 
the development of early teacher self-
efficacy. Education and Urban 
Society, 55(2), 175-200. 

Nazari, M., De Costa, P. I., & Karimpour, S. 
(2023). Novice language teacher identity 
construction: Similarities, differences, 
and beyond. Educational 
Linguistics, 2(1), 1-28. 

Ng, G., & Lugassy, D. M. (2021). A pilot study 
to explore novice debriefers’ post-
simulation debriefing 
experiences. Simulation & 
Gaming, 52(4), 465-477.  

Niaz, H. F., & Mistry, J. R. (2021). Twelve tips 
for being an effective clinical skills peer 
teacher. Medical teacher, 43(9), 1019-
1024. 

Nichat, A., Gajbe, U., Bankar, N. J., Singh, B. 
R., Badge, A. K., & Badge, A. (2023). 
Flipped classrooms in medical 
education: improving learning outcomes 
and engaging students in critical thinking 
skills. Cureus, 15(11). 

Nіemtchenko, І. І., Liakhovskyi, V. І., Lisenko, 
R. B., Krasnov, O. G., & Ryabushko, R. 
M. (2023). Professional competence of 
higher medical education instructors as a 
key indicator of their professional and 
pedagogical effectiveness.  Актуальні 
проблеми сучасної медицини: Вісник 
Української медичної 
стоматологічної академії, 23(4), 277-
280. 

Nujhati, K. Struggles Coping with Emotions in 
Professional Lives: First-Year Teaching 
Experiences of Indonesian EFL Novice 
Teachers. In Social, Humanities, and 
Educational Studies (SHES): Conference 
Series (Vol. 7, No. 2). 

Patel, A. K., Heitkamp, D. E., Fleming, M. M., 
Beavers, K. M., & Parikh, J. R. (2021). 
Transitioning to independent practice: an 
early career perspective. Journal of the 
American College of Radiology, 18(6), 
774-776. 

Pendyala, V. S. (2021, December). Relating 
machine learning to the real-world: 
analogies to enhance learning 
comprehension. In International 
Conference on Soft computing and its 
engineering applications (pp. 127-139). 
Cham: Springer International 
Publishing. 

Phillips, A., & Park Rogers, M. (2020). 
Examining the tensions between rapport 
with pre-service teachers and authority in 
becoming a teacher educator. Studying 
Teacher Education, 16(3), 265-285. 

Pitre, C. J., & Pugh, C. M. (2023). Reclaiming 
the calendar: time management for the 
clinician educator. Journal of Graduate 
Medical Education, 15(1), 117-118. 

Pylman, S. E., & Emery, M. T. (2023). Student 
perceptions of effective simulation 
instructor teaching. Simulation in 
Healthcare, 18(1), 51-57.  

Ramani, S., Kusurkar, R. A., Lyon-Maris, J., 
Pyörälä, E., Rogers, G. D., 
Samarasekera, D. D., ... & Ten Cate, O. 
(2024). Mentorship in health professions 
education–an AMEE guide for mentors 
and mentees: AMEE Guide No. 167. 
Medical teacher, 46(8), 999-1011. 

Rubertone, P. P., Nixon-Cave, K., & Wellmon, 
R. (2022). Influence of clinical instructor 
experience on assessing doctor of 
physical therapist student clinical 



DDC Professional Journal  
Vol. 6 No. 2, May 2025 
ISSN 1908-3130 

performance: A mixed-methods 
study. Journal of Physical Therapy 
Education, 36(1), 25-33. 

Sabato, E.H., Doubleday, A.F., Lee, C., Correa, 
L.P., Huja, S.S., & Crain, G. (2022). 
Recommendations for remaining agile in 
the face of a dental faculty workforce 
shortage. Journal of dental education.  

Saeed, D. A. (2024). Teachers’ strategies to 
build and maintain rapport with students 
at department of medical biochemical 
analysis, Cihan University-Erbil. Cihan 
University-Erbil Journal of Humanities 
and Social Sciences, 8(1), 40-50. 

Santiago, E. A., Brown, C., Mahmoud, R., & 
Carlisle, J. (2020). Hermeneutic 
phenomenological human science 
research method in clinical practice 
settings: An integrative literature review. 
Nurse Education in Practice, 47, 102837.  

Schulenberg, S. L., Goldberg, D., Kreps, G., & 
Oh, K. M. (2024). Communication self-
efficacy and communication 
apprehension in a national sample of 
undergraduate nursing students: A cross-
sectional study. Nurse Education in 
Practice, 77, 103977. 

SedilloJr, F. J., & Chavez Jr, F. C. (2021). 
Leadership Behavior and Job 
Satisfaction as Predictors of Turnover 
Intention of Radiologic Technologists 
Working in Academic Institutions in 
Region XI, Philippines. International 
Journal of Multidisciplinary Studies, 
3(1), 12-26. 

Shabbier, Q., & Shoukat, l. (2024). Challenges 
Faced by Beginner Instructors and their 
Influence on Job Performance at 
University Level. Global Educational 
Studies Review, IX(I), 97-
106. https://doi.org/10.31703/gesr.2024(
IX-I).11 

Shabir, S., & Gani, A. (2020). Impact of work–
life balance on organizational 

commitment of women health-care 
workers: Structural modeling 
approach. International Journal of 
Organizational Analysis, 28(4), 917-
939. 

Sillerud, B. A., & Winkler, H. C. (2020). 
Assessing healthcare leader competency 
proficiency Levels in Evaluating 
Graduate Healthcare Leadership Student 
Competency proficiency levels and 
curriculum. The Interactive Journal of 
Global Leadership and Learning, 1(2), 
6.  

Simcock, I. C., Reeve, R., Burnett, C., 
Costigan, C., McNair, H., Robinson, C., 
& Arthurs, O. J. (2021). Clinical 
academic radiographers–A challenging 
but rewarding career. Radiography, 27, 
S14-S19. 

Singh, A. B., & Engeness, I. (2021). Examining 
instructors’ roles in facilitating students’ 
learning process in pedagogical 
information and communication 
technology massive open online course.  

Skjevik, E. P., Schei, E., Boudreau, J. D., 
Tjølsen, A., Ringberg, U., Fuks, A., ... & 
Ofstad, E. H. (2024). What makes 
mentors thrive? An exploratory study of 
their satisfaction in undergraduate 
medical education. BMC Medical 
Education, 24(1), 372. 

Smith, J. A., Larkin, M., & Flowers, P. (2021). 
Interpretative phenomenological 
analysis: Theory, method and research. 

Smokrović, E., Kizivat, T., Bajan, A., Šolić, K., 
Gvozdanović, Z., Farčić, N., &Žvanut, 
B. (2022). A conceptual model of nurses’ 
turnover intention. International journal 
of environmental research and public 
health, 19(13), 8205. 

Sodidi, K. A., &Jardien-Baboo, S. (2020). 
Experiences and mentoring needs of 
novice nurse educators at a public 



DDC Professional Journal  
Vol. 6 No. 2, May 2025 
ISSN 1908-3130 

nursing college in the Eastern Cape. 
Health SA Gesondheid (Online), 25, 1-8.  

Staller, K. M., & Chen, Y. (2022). Choosing a 
research design for qualitative research–
a ferris wheel of approaches. The SAGE 
handbook of qualitative research design, 
1. 

Stewart, M. (2020). Exploring perceptions of 
the transition from health science 
practitioner to academic. Research in 
Post-Compulsory Education, 25(3), 359-
371. 

Stewart, T. T., & Jansky, T. A. (2022). Novice 
teachers and embracing struggle: 
Dialogue and reflection in professional 
development. Teaching and Teacher 
Education: Leadership and Professional 
Development, 1, 100002.  

Strudwick, R. M., Cushen-Brewster, N., 
Doolan, C., & Driscoll-Evans, P. (2021). 
An evaluation of the experiences of 
academics and practice educators who 
supported radiography students working 
on the temporary HCPC register during 
the COVID-19 pandemic. Radiography, 
27(4), 1179-1184.  

Subedi, K. R. (2021). Determining the Sample 
in Qualitative Research. Online 
Submission, 4, 1-13. 

Suddick, K. M., Cross, V., Vuoskoski, P., 
Galvin, K. T., & Stew, G. (2020). The 
work of hermeneutic phenomenology. 
International Journal of Qualitative 
Methods, 19, 1609406920947600. 

Sujatha, S., &Balaji, N. (2020). Factors 
Affecting Job Satisfaction in Industrial 
Sector. 

Sullivan, S. E., & Al Ariss, A. (2021). Making 
sense of different perspectives on career 
transitions: A review and agenda for 
future research. Human Resource 
Management Review, 31(1), 100727. 

Syam, F., Resyadi, H., &Sanusi, A. P. (2023). 
Unveiling the journey: Exploring the 
personal experience of novice EFL 
teacher in the classroom. International 
Journal of Research on English Teaching 
and Applied Linguistics, 4(1), 24-33. 

Takashiki, R., Komatsu, J., Nowicki, M., 
Moritoki, Y., Okazaki, M., Ohshima, S., 
...& Takahashi, N. (2023). Improving 
performance and self‐efficacy of novice 
nurses using hybrid simulation‐based 
mastery learning. Japan Journal of 
Nursing Science, 20(2), e12519.  

Tariq, S., Tariq, S., & Ahmad, T. (2023). 
Effective mentorship in health care, need 
of the time. Journal of University 
Medical & Dental College, 14(1), v-vi.  

Tatum, N. T. (2021). Appropriate humor and 
confirmation as instructor rapport-
building behaviors. Communication 
Research Reports, 38(4), 241-249.  

Taylan, S., & Özkan, İ. (2021). The effect of 
instructors' clinical experience on 
professional socialization from the 
perspective of nursing students: A 
phenomenological qualitative 
study. Nurse Education Today, 99, 
104797. 

Thompson, A., & Taylor, D. (2020). Finding 
ways to support radiographers as 
teachers. Journal of Medical Radiation 
Sciences, 67(3), 199-207. 

Tran, L. Y. (2020). Teaching and engaging 
international students: People-to-people 
connections and people-to-people 
empathy. 

Van Manen, M. (2016). Researching lived 
experience: Human science for an action 
sensitive pedagogy. Routledge.  

Walden, D., Brooks, K., & Owens, L. (2021). 
Curriculum design and instructional 
strategies in radiologic technology 



DDC Professional Journal  
Vol. 6 No. 2, May 2025 
ISSN 1908-3130 

programs. Radiologic Technology, 
93(6), 521-528. 

Wang, R., Han, J., Liu, C., & Xu, H. (2021). 
How do university students’ perceptions 
of the instructor’s role influence their 
learning outcomes and satisfaction in 
cloud-based virtual classrooms during 
the COVID-19 pandemic?. Frontiers in 
Psychology, 12, 627443.  

Way, D. P., Bierer, S. B., Cianciolo, A. T., 
Gruppen, L., Riddle, J. M., & Mavis, B. 
(2021). Fundamentals of scholarly peer 
review: a workshop for health 
professions educators on practicing 
scholarly 
citizenship. MedEdPORTAL, 17, 11174. 

Webster, T. L., & Clark, K. R. (2020). COVID-
19 planning among radiologic science 
programs: response mitigation activities. 
Radiologic technology, 92(2), 100-112. 

Wibowo, A. H., Mohamad, B., Djatmika, & 
Santosa, R. (2024, December). 
Designing and assessing experiential 
learning pedagogy for an intercultural 
communicative competence training 
module: a quasi-experimental study. 
In Frontiers in Education (Vol. 9, p. 
1470209). Frontiers Media SA.  

Wray, M., & Whitehead, L. (2022). Evaluating 
clinical competence in radiologic 
technology: Best practices for 
instructors. Journal of Clinical Education 
in Radiology, 16(3), 112-119. 

Yaras, A. A. (2024), Classroom Management 
Mistakes: Observations of Mentors to 
Novice Teachers. International Journal 
of Innovative Science and Research 
Technology (IJISRT) IJISRT24JUN035, 
14-16. DOI: 
10.38124/ijisrt/IJISRT24JUN035. 

Yekefallah, L., Dehghankar, L., Shafaee, M., 
Mohamadi, S., & Moradi, M. (2021). 
ICU students’ experiences of an effective 
clinical instructor: a phenomenological 

study. Journal of Qualitative Research 
in Health Sciences, 10(2), 124-133. 

Zhang, M., Murphy, B., Cabanilla, A., & Yidi, 
C. (2021). Physical relaxation for 
occupational stress in healthcare 
workers: A systematic review and 
network meta-analysis of randomized 
controlled trials. Journal of occupational 
health, 63(1), e12243. 

Zhu, M., Basdogan, M., & Bonk, C. J. (2020). 
A case study of the design practices and 
judgments of novice instructional 
designers. Contemporary Educational 
Technology, 12(2).  

Zimmerman, A. S. (2021). Three challenges of 
early-career faculty and the importance 
of self-care. In Navigating post-doctoral 
career placement, research, and 
professionalism (pp. 227-250). IGI 
Global. 

 

 


